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Introduction

INTRODUCTION

Welcome to your personal experience with community content-based instruction—CCBI. This
workbook will be your companion as you begin using CCBI.

OBJECTIVES

When you finish this section, you will be able to:

@ Explain how to use this workbook.

@ Describe the goals of CCBI.

ABOUT THIS WORKBOOK

This workbook is a complement to the training you receive
as part of your pre-service training (PST) and in-service
training (IST). Although we usually think of CCBI in the
context of the classroom, this workbook can help you in-
corporate CCBI in your activities in any sector. It will
help you:

@ Become integrated into your community;

@ Incorporate what you learn about your community into your regular class and community
activities.

Working With CCBI is not a conventional training workbook. First of all, there might not be a
Peace Corps “trainer” within miles. It’s up to you to learn as much as you can. This workbook
will help guide you through the learning process.

Learning with this workbook requires that you:

@ Take an active part in the learning.

Peace Corps 1
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@ Work independently or with little supervision.

@ Take responsibility for learning.

@ Keep track of your results.

@ Be prepared to share your experiences with others.
@ Learn what you need to learn.

Working With CCBI is packed with useful information and practical activities. It starts off at a
basic level, assuming that you are new to your community and the local language. As you
continue to use the workbook, the information and activities become more challenging.

HOW TO USE THIS WORKBOOK

This workbook is yours to keep. You can work your way
through it cover to cover. You can refer to it when you’re look-
ing for inspiration or direction. It will reinforce some of what
you learned in training and it will lead you in new directions.
You should use this book to record your thoughts, feelings,
and questions. You will have a chance to share your experi-
ences with other Volunteers when you get together again for
an IST or other event.

The workbook is full of activities that will bring you into contact with your new community.
Many activities involve observing people and recording what you see. Be careful! In many
cultures being watched and recorded can be very threatening. Always remember that you are an
outsider (at least for a while) and only visiting. When an activity requires observing people try
to be invisible. At the end of the day, take some time to reflect on what you’ve seen, heard, felt,
and smelled, and then write it down. After a while, and depending on other circumstances, you
may be able to make notes in public and take pictures.

This workbook is organized around a typical lesson plan design. Given where you are and that
you are reading this workbook, you are probably pretty motivated to get started. Each section of
the workbook presents you with some fundamental information and the opportunity to practice
what you’ve just learned. The goal is for you to be able to apply what you learn to your activities
in the classroom and in the community.




Introduction

INTHESE TINY TOWNS IN SOUTH TEXAS, pride of place and family heritage
motivate students to leam, excel—and then give back.

hen The Community
s The Classroom

an Juanita Lazo—Dbetter
known as “Janie”—knows
what hard work is. She has
spent 20-hour days in the
fields every summer since she was 5,
picking cabbages, leeks, cherries and
other crops from Alabama to New York
along side her Mexican-American mi-
grant-worker family. But her future will
be different. “I’m going to the Univer-
sity of Michigan,” says Janie, now 16.
“That’s always been my favorite state.”

There’s little doubt that Janie will
succeed in her goals thanks to her
experience attending a high school in
the southernmost tip of Texas where
students view their backgrounds as a
source of strength rather than a liabil-
ity.

Ever hear of Edcouch, Elsa, or La
Villa, Texas? In these tiny towns, 90%
of the households have incomes of less
than $10,000, and 91% of parents lack
a high school diploma. Yet, in the last
decade, Edcouch-Elsa High School has
sent 45 students to elite colleges and
universities, such as Stanford, Brown,
Yale and Princeton, while 65% of gradu-
ating students go on to some form of
higher education—well above national
norms for Hispanic students.

More remarkable, many graduates
choose to return to these towns to live,
work and encourage others to achieve
their goals. This commitment has been

nurtured by a movement called “place-
based education,” which takes the history,
culture, economy and ecology of a com-
munity and uses them as both a textbook
and laboratory. Place-based education is
not new (similar techniques were used in
the ‘60s in Appalachia), but today com-
munities across the nation are applying it
to teach a broad range of subjects, includ-
ing science, history, geography, the arts
and even math (see box).

The Llano Grande Center at Edcouch-
Elsa High School offers courses called
“Research Methods,” which qualify as
social studies electives. “The community
becomes the classroom,” explains Fran-
cisco “Frank” Guajardo, 37, a history
teacher who helped found the center. “Our
students don’t inherit yachts, stores or
stock options, but they live in a vibrant
community with a wealth of human
stories.”

For example, Delia Perez’s students
collected oral histories of World War 11
and the Depression from elderly residents.
One woman described work in a juice-
making factory; another recalled stealing
a few tortillas to survive hard times. “I like
my students to see history through the
experiences of people they know,” says
Perez, 27, a Yale graduate.

Talking and writing about family and
neighborhoods generates a strong desire
to succeed, notes David Rice, 37, a writer-
in-residence at Llano Grande—because

Across the Nation

Place-based programs exist in more
than 700 rural elementary and
secondary schools in 33 states. Here
are four examples:

In Clinton and Jackson, LA,
students analyzed water samples
from creeks to determine the flow
of pollutants.

In Mendocino, Calif., students
restored a Chinese temple.

In Santa Fe, N.M., students
interviewed Pueblo tribal elders
about traditional growing cycles
and rural plant remedies.

In 18 rural schools in Vermont,
students worked with community
members to solve local
problems.

they’re doing it not just for themselves
but for the whole community.

That connection is what lures gradu-
ates back home. “I always though | was
one of those people who could move
away and never look lack,” says An-
gelica Tello, 24, a graduate of Emerson
University who now works on the LI-
ano Grande Journal. “But doing this has
made me realize | wanted to be closer
to the people I grew up with—and that
wasn’t such a bad thing.”

BY ROSEMARY ZIBART

Reprinted from PARADE Magazine, April 28, 2002, with permission from PARADE and Rosemary Zibart, copyright © 2002.

All rights reserved.
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In essence, this workbook is one big lesson that you take at your own pace. Each section contains:
Motivation—some thoughts that spark your interest
Information—content specific to the subject of the section
Practice—activities that help you learn

Application—incorporating what you’ve learned

CCBI COMPANION MATERIAL

At the end of this workbook is a collection of reference and sample documents, which includes
the lesson plan we are using to model a good CCBI approach, additional sample lesson plans, a
blank lesson plan that you can use as a template, and lots of useful information.

CULTURE MATTERS

CCBI creates an intimate relationship between you and the
local community. To be successful, there needs to be a lot
of trust. As you use CCBI activities to gather information,
be careful to respect social norms. Consult with your
community partners, other experienced Volunteers, and
your associate Peace Corps director (APCD) if you have
any questions about what is and is not acceptable to your
community.

A WORD ABOUT CCBI

Content-based instruction (CBI) is a term commonly used by educators in the United States to
connote a theme-based approach to teaching subject matters such as English as a second lan-
guage (ESL), science, or math. Instead of using such standard phrases as “I threw the ball” to
conjugate a verb in the past tense, students might work on phrases such as: “The children
washed their hands every day before eating” or “I picked up the litter in the street and threw it
into a trash bin.”




Introduction

In developing the framework for community content-based instruction (CCBI), “community”
has been added to emphasize the need for the content and process of lessons to originate from
the issues and needs found in your local community. CCBI is a natural outgrowth of the Peace
Corps’ approach to community development and the Volunteer’s role in that process.

CCBI goes beyond making local references in the classrooms. It can inspire and inform

community action. In the context of the Peace Corps’ projects, CCBI is a fully participatory
approach to assisting communities. CCBI:

M Uses participatory techniques, such as participatory analysis for community action (PACA),
to explore community assets and needs, and identify community issues;

M Incorporates content themes, such as health or environment, into lessons based on needs
assessments;

M Implements actions, projects, or activities around the identified content that links schools
with the communities; and

M Provokes community-based activities, such as making and placing posters that communi-
cate the importance of proper hand-washing, or making and installing public trash bins.

SUGGESTED ACTIVITIES

Review “Applications of CCBI” starting on page 33 of this workbook.

Start to think about how you can incorporate content-based
instruction in your project areas.

If you are an education Volunteer, you may be required to
follow a mandated curriculum or you may have the free-
dom to create your lesson plans. In any case, become
familiar with your curriculum guides, lesson plans, and
anything else that is already developed.

Peace Corps 5
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& THE SUBJECT

The subject you teach will influence how you incorporate community content. In some in-
stances you have full control over what you teach. In other instances you have to follow strict
guidelines mandated by a government ministry. In either case, think of creative ways to incor-
porate CCBI into your lesson plans.

OBJECTIVES

@ Review the sample lesson plans in the CCBI companion material.

@ Create some ideas for incorporating CCBI into your lesson planning.

EDUCATION EXAMPLES

The following CCBI lessons are examples of some of the ways Volunteers have used CCBI in
their community. The complete lessons are available in CCBI companion material.

Lesson Title

Community Topic

Academic Subject

1. Deforestation

Environmental resources—
deforestation and loss of habitat

TEFL (with environment issues)

2. The Cost of AIDS

Health—HIV

Mathematics and/or business
(with health)

3. Gender Differences

Girls’ education

Math (with social/cultural

in Daily Life community issues)
4. Fuels in the Utilization of environmental Chemistry (with cultural
Community resources community issues)

5. Effective Résumé
Writing

(Un)Employment

Business or English (with social/
cultural community issues)

6. Rivers, Lakes, and
Clean Water

Utilization of environmental
resources and water supply

Geography (with local
environmental issues)

(continued on page 6)
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Lesson Title Community Topic Academic Subject
7. Preventive Health | Health and hygiene English or biology (with local
health issues)

8. Hand-washing Water/sanitation—hygiene English (with health issues)
Hygiene

9. Taking Chances Health—HIV Mathematics (with health issues)
With HIV

10. Myths About Mythology about weather TEFL (with science issues)

Thunder and
Lightning

OTHER EXAMPLES

\olunteers are using CCBI in projects that are not associated with classroom learning. Some

examples are:

A community development Volunteer is working with a group of out-of-school youth on devel-
oping business skills for self-employment. In addition to setting up tree nurseries to generate
income, the youth also are educated about the effects of deforestation. While selling the seed-
lings from the nursery, the youth also work on a community tree-planting campaign.

A group of women are concerned about the
distance they have to travel to collect fire-
wood. A Volunteer starts a project that
teaches women how to build fuel-efficient
stoves and then how to teach other women
how to build the stoves.

Peace Corps
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SUGGESTED ACTIVITIES

Review the sample lessons in the CCBI companion material, paying special attention to the
lessons in your subject area.

List some of the CCBI examples that you find most interesting or applicable to your circum-
stance.

What are some of the advantages to CCBI?

What are some of the constraints?




Information Gathering

55 INFORMATION
L] GATHERING

Very often Volunteers arrive in communities and set out to fix problems. While these intentions
are good, unless the community helps determine what is and what is not a problem and helps
develop the appropriate solution, the fix will likely end when the Volunteer leaves. Remember,
“community” is the first C in CCBI.

OBJECTIVES

When you finish this section you will be able to:

@ Describe three techniques for gathering information about your community.
@ Describe which techniques you find most useful.

@ Use one or more of the techniques.

@ Analyze the results of your information-gathering technique and list the topics you will
incorporate into your classes or other activities.

GETTING STARTED

This section will help you get to know your community and help the community get to know
you. The process of community entry can take a while. Use these activities with other resources
like Culture Matters (ICE No. T0087), Learning Local Environmental Knowledge (ICE No.
MO0071), and A Few Minor Adjustments. It may take some effort to appreciate the cultural dif-
ferences of your community.

SUGGESTED ACTIVITIES

Here are some things you can start doing right away to introduce yourself to your community.
These activities require very little language skills but do require an awareness and respect for
the local culture.

Peace Corps 9
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Community Walks

You can learn a lot about your community and new neighbors simply by walking around and
observing where different people congregate at different times during the day.

Some things to keep in mind as you walk around the community:

@ Start out walking in a limited area close to where you live
and gradually expand the distance.

@ Respect social norms concerning where you go, whom you
talk to, writing notes, and taking pictures.

@ Consult with your APCD, community partners, host family,
and other Volunteers for suggestions and advice.

® Be alert and careful.

Activity Centers

Where do people congregate at different times of the day? Do men and women congregate in
different places? What kinds of social or business activities take place?

Make a chart with three columns for morning, afternoon, and evening. Over a couple of weeks,
note who meets where and when. Determine whether the meeting is work related or strictly
social. How do you know?

Neighborhood Sketch

After a week or so of walking around your neighborhood you should have a good idea of where
things are. Draw your neighborhood, including the homes of other people you have met, popu-
lar gathering places, things you find interesting or beautiful, and other assets of the community
like local services and institutions.

Reflective Questions

Take a few minutes to think about these questions.
@ What kinds of things did you draw on your map?

@ What kinds of things did you not draw on your map? Why?

Our culture and life experience influence what we consider to be important. You can learn more
about your community by asking others to map the same area. For example, does a group of
boys or girls see the community in the same way? In what ways are their views similar to or
different from your view? How would mothers with small children view the community? An

o
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entrepreneur selling homemade food products on the street or at the market? Or a small business
person needing to transport goods to another part of town or a different city? (Other groups of
people of interest to you?)

Shadowing

Shadowing is something you can do while you’re developing your language skills. Work with
your community partner to identify some people you can tag along with as they perform their
daily activities. Make sure your community partner explains what you are doing. Try to shadow
several different people of different ages: men, women, boys, and girls, as is culturally appro-
priate. At the end of a shadowing experience, record your observations and experiences.

Some things to keep in mind as you shadow:

@ You might want to shadow a neighbor or host family
member first.

@ Be sensitive to time constraints and workloads.

@ If appropriate, participate.

® Ask simple questions.

® Make mental notes of what is important to different elements of the community.

At the end of the day, or when you get home, write down where you went, what tasks you
observed people doing, where people tend to congregate, the textures and aromas around you,
and how people spend their time at work and relaxing.

Host Family Interviews

If you are living with a host family, you can use them as a resource to learn more about the
entire community. Arrange for a time to meet with individual family members or the entire
family (as socially acceptable) and ask them a series of open-ended questions. You do not need
to write down their responses. If you want, make mental notes on how the different family
members respond and record them later. Encourage them to elaborate.

Sample Questions

Where in the community do you (the men, the women, the boys, the girls) spend most of the
day?

Peace Corps 11
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What are some of the most important places in the community (neighborhood, town, village)?
What is your favorite holiday? Why? How is it observed?

Who are important persons in the community? Why?

What is a historic event that people still talk about? Why?

What is the community most proud of?

Other questions of interest to you.

ADDITIONAL ACTIVITIES

First Impressions

What are some of your first impressions of your new community? What are some of the things
that impress you?

Treasure Hunt

Try to locate these things in your community and writ
a note about each of them.

® The most common flowering plant

@ The places to buy the freshest food

® Where to store fresh food

® The place with the best view

List other things that you might need: personal items (needle and thread, sharp knife, sham-
poo), services (shoe repair, haircut, laundry), and sources of information (a radio, newspaper,
an informed member of the community). Explore your community to find the necessary items.
Make note of anything else that you may learn while exploring.

Relate These Activities to School

You’ve completed a few activities and know your community much better. Now, list some ideas
and topics you might use in your lesson planning. (Hint: resource people, examples of subject
matter content applications [science, languages, mathematics], topics of interest to people in
the community, and so on.)

12 >



fnpfl SUBJECT
M OBJECTIVES

Learning is a journey—hopefully a mostly pleasant journey that lasts a lifetime. Like any jour-
ney, learning has destinations and milestones. In the world of learning, a road map would be a
syllabus or curriculum. The destinations and milestones are the objectives. As a teacher you are
a lot like a tour guide. Your job is to help your students reach their destinations.

No matter what you are teaching—academic subjects like math or English, or vocational skills
like managing a budget or building cabinets—you, and your students, need to know where you
are going.

OBJECTIVES

When you complete this section you will be able to:
@ Describe the role of objectives in teaching and learning.
@ Write instructionally sound objectives.

@ Write objectives for your subject area.

THE ROLE OF OBJECTIVES

Which statement is better?
A. Today | am going to teach you how to subtract numbers.

B. By the end of this lesson you will be able to figure out how much change you should get
back after making a purchase.

Although it is hoped that you chose B without much difficulty, it wouldn’t be surprising if you
had a hard time choosing. Many of us are a product of the A type of learning. Remember,
objectives are the learners’ destinations, and you are the guide.

Peace Corps 13
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Instructional Design

Good instructional design does the same thing as PACA—it looks at what is and compares that
to what could be. The differences between the way things are and the way we want things to be
are what we work to reconcile. Once we know what’s needed we can make a plan to get it. That’s
where objectives come in.

Good objectives tell you three things:

Learning: the skill, knowledge, attitude, or behavior the students will learn.

Observable student behavior: the observable (and perhaps measurable) thing that the
Wl students will do to show they have learned the skill, knowledge, attitude, or behavior.

Conditions: the circumstances under which the student will demonstrate the skill, knowl-
) edge, attitude, or behavior.

Examples:

Given a 10-question multiple-choice test, students will answer correctly at least eight of the
questions.

You can use the following sentences as guides for writing objectives:

Given (Conditions), the students will demonstrate the ability to (Learning) by (Observable
Student Behavior).

Compare the following statements:
A. Appreciate the significance of traffic signals and road signs.

B. Given a list of the 10 most common traffic signals and road
signs, correctly describe each one.

The difference between these two statements is that with statement B
success can be measured. Good objectives help teachers teach and
learners learn. They do not describe how to go about achieving the
desired results. They simply state what the results will be.

14



SMART OBJECTIVES

Obijectives should also be SMART. It is helpful to remember this acronym when you want to

check your objectives.

Specific: What is the exact result you are looking for?

Measurable: How does the learner demonstrate success?

Appropriate: Does the objective directly relate to the identified need?

Realistic: Can the outcomes really be achieved?

Timely and time-oriented: Is there enough time to be successful?

ACTION VERBS

One way to make your objectives SMART is to use action active verbs. Action verbs describe
results that are observable and measurable, like write, draw, list, or name. Other verbs like
understand, know, appreciate, and believe cannot really be observed or measured. Below is a

list of common action active verbs to use when writing objectives.

define
describe

differentiate

identify
list

name
order
state
classify
formulate
locate
reproduce

compare
contrast
deduce
explain
paraphrase
present
discuss
design
expand
predict
reorder
restate

simplify
assemble
construct
draw
apply
make
demonstrate
articulate
outline
read
summarize

calculate

Subject Objectives

estimate
measure
prove
reduce
solve
verify
calibrate
convert
dissect
manipulate
report
specify

Peace Corps
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Here are a few examples of well-written objectives:

Given two angles and one side of a triangle, students will calculate the lengths of the other sides
of the triangle by applying trigonometric equations.

When presented with a velocity-time graph, students will calculate distance traveled by the
moving object represented by the graph.

Given a political map of the Southern Zone of Tanzania, the students will label all political
districts and identify at least one major crop for each district.

Given a list of types of human interactions, students will describe which can and which cannot
transmit HIV.

When allowed to reflect on a story, students will summarize the plot, describe the setting, and
list all the main characters.

SUGGESTED ACTIVITIES

Review the Levels of Learning section in the CCBI companion material.

Rewrite the following statements to turn them into good objectives. Make sure each one in-
volves learning, has an observable or measurable behavior, has conditions, and follows SMART
guidelines.

A. Develop an understanding of when to use “to,” “too,” and “two.”

B. Learn to add fractions.

16



Subject Objectives

C. Appreciate clean water.
D. Build a simple table.

E. Become familiar with the local geography.

Sample Objectives
Here are some suggestions for rewriting the objective in the previous activity.

A. Develop an understanding of when to use “to,” “too,” and *“two.”

m Given 10 sentences, indicate which five sentences use “to,” “too,” and “two” cor-
rectly.

m  Given six sentences with blank spaces, correctly complete each sentence by using
the correct “to,” “too,” or “two.”

B. Learn to add fractions.
m  Given two fractions, correctly describe the process to add them.

m  Given five sets of fractions, correctly add each set.

C. Appreciate clean water.

m  Given a list of illnesses, choose the
three that are caused by drinking
contaminated water.

m Describe an easily available process
to purify water.

D. Build a simple table.

m  Given four wooden legs and a table-
top, follow the directions to correctly
assemble the table.

E. Become familiar with the local geography.
m  Given a map of the local area divided into zones, correctly label each zone.

m  Ona blank piece of paper draw a map of the local area, indicating all of the sources
of clean water.
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T [ COMMUNITY
. = CONTENT OBJECTIVES

This is where you combine what you know about writing objectives with what you’ve learned
about your community. The community entry activities you completed earlier are a good starting
point. However, using PACA-type tools is the best way to understand the community’ desires,
wants, and needs.

OBJECTIVES

@ Use what you know about writing good objectives and what you know about your community
to write educational objectives that incorporate community issues.

@ Revise educational objectives to incorporate community issues.

CONTENT AND CONTEXT

Classroom learning is often a matter of memorization. The teacher or a textbook presents a
topic and students are supposed to learn it. This is the way most of us were taught in school. For
some types of information, it is a useful approach. However, CCBI adds value to conventional
classroom teaching by putting learning in context.

By using community content to teach, we take abstract topics and ground them in everyday life.
Instead of learning how to create percentages with numbers only, we use percentages to analyze
how the cost of AIDS impacts the family budget. Instead of being able to use if-when clauses in
random sentences, we use if-when clauses to describe the consequences of deforestation.

Topics presented in context greatly improve learning.

*"
18 7



SUGG

Community Content Objectives

ESTED ACTIVITIES

Review the model lessons in the companion material for ideas.

Rewrite these objectives to incorporate community issues.

A.

B.

Develop an understanding of when to use “to,” “too,” and “two.”

Learn to add fractions.

. Appreciate clean water.

Build a simple table.

. Become familiar with the local geography.

Peace Corps
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LEARNING
STYLES

Imagine you’ve just been given a new personal computer, complete with monitor, printer, modem,
and a scanner. You have all the parts you need and they are still in their original boxes, stacked
on the floor in front of you. You’re very excited and want to get it working right away. How
would you proceed?

Calmly open the main PC box, find the instructions and
follow them as you assemble the components?

Rip open the boxes, start plugging things in, and maybe

check the instructions if you have a problem? L]

W]
Ask a friend who knows about computers to come over % ~
and help? ==

Clearly, there are different ways to accomplish the
task—different learning styles.

OBJECTIVES

@ Define “learning style.”
@® Describe how you learn best.

@ List some ways others might learn best.

SUGGESTED ACTIVITY

Consider that your task is to learn something. Think of a thing you are expected to learn in the
near future—new vocabulary, how to cook local food, how to negotiate a ride into town, how to
teach math to fifth graders.

*"
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Learning Styles

Pick one thing and think about how you would prefer to learn it. Would you rather:

Yes

Maybe

No

Listen to lectures?

Listen to lectures and then practice on your own?

Work one-on-one with an expert instructor?

Watch a video?

Watch a video and practice with an expert?

Read a book on the subject?

Read a book on the subject with an opportunity to
ask an expert questions?

Just do it and see how it works?

Put it off until some time in the future?

Your responses have a lot to do with what you are expected to learn. Your responses also reflect
how you prefer to learn. The next time you get together with colleagues or at an IST, compare

notes and discuss why you each chose what you did.

REFLECTIVE QUESTION

Take a moment to think about why it is useful to understand that people learn differently?

Peace Corps
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INTRODUCTION
TO AMAT®

The typical lesson plan used by many Peace Corps teachers is based on the 4AMAT model devel-
oped by Bernice McCarthy. McCarthy’s book, The 4MAT System, Teaching to Learning Styles
with Right/Left Mode Techniques (ICE No. ED107), is often used during PST. If you have not
seen it, you can order it from ICE.

The 4MAT model divides a lesson plan into four quadrants. Each quadrant appeals to a differ-
ent learning style. By the time the lesson is complete, all learners will have been engaged.

Application Motivation

Practice Information

The following sections describe each quadrant in detail.

From The 4MAT System: Teaching to Learning Styles with Right/Left Mode Techniques. © 1987 by Bernice McCarthy. Reprinted
with permission of the publisher, EXCEL Inc., Barrington, IL. [ICE No. ED 187]
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<
& MOTIVATION

The first part of the 4AMAT model is motivation—motivation to learn. But just what motivates a
child or a young person to learn?

Getting a passing grade to please someone (parent, teacher)?
Passing a test so she can stay in school?
Pride, self-esteem, discipline?

A desire to go on to the next level in school and get
into a university?

To become a doctor and care for the people in his
village?

To become a doctor and be able to leave his village?
Like everyone else, children and young people are motivated on many different levels. If you
try to appeal to what is important to each child in a classroom at any given moment, you may

not be successful, feel very frustrated, and waste a lot of time.

This section offers some ideas on how to motivate a class of learners.

OBJECTIVES

When you complete this section you will be able to:

® Define motivation.

@ Explain the role of focus in the classroom.

@ Describe several techniques you can use in the classroom to motivate your students.

@ Describe some ways to handle resistance.
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SO, WHAT IS MOTIVATION?

Take a minute and write a few lines about what it means to have a motive.

We usually equate motivation with having a reason to do something. In this case, motivation is

finding a reason to want to learn.

Now, take a few minutes and think about what has motivated you to learn how to:

@ Tie your own shoes

@ Recite the alphabet

® Ride a bicycle

@ Drive a car

@ Contribute your share toward the bill for a group meal
@ Speak another language

@ Protect yourself from danger

FOCUS OF LEARNING

Generally students do not learn (or at least learn well) for the
sake of the teacher. Students, like everyone else, learn well

when they see how learning will improve their lives. Learn-
ing becomes more challenging when there is pressure to sat-
isfy strict curriculum requirements and an overwhelming
amount of material. CCBI can help.

The ultimate goal of CCBI is community action—Iinking

learning in the classroom to activities outside the classroom.
By incorporating themes and attributes of the community into
the lesson plan you are helping students relate the academic

subject to their lives.

In the traditional classroom, the teacher stands in the front and presents information to the
students quietly seated in neat rows. In effect, the teacher is the focus of the learning process.

CCBI helps shift the focus to the students.
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Motivation

Suggested Activity

Take a few minutes to think about your favorite learning experiences. They might have taken
place in school or elsewhere. Think about what makes them memorable as good learning expe-
riences and how you might incorporate similar activities into your class.

1. What was your favorite learning experience?
2. Why?

3. How | can use it in the classroom?

CLASSROOM MOTIVATION ACTIVITIES

Every class is unique. Methods that work with younger children may not work with older stu-
dents. Some cultures might prohibit certain activities or not find them acceptable classroom
behaviors. Use this list as a guide to plan activities for your class. Remember, the most impor-
tant thing is to get the students involved in the learning.

Activity:
Target age Suggestions
Storytelling: * Create your own stories around the subject.
All ages * Incorporate local myths or folklore.
 Have students write stories.
* Create characters that represent content themes.
Open-ended * Ask thought-provoking questions.
questions: Middle | ¢ Ask increasingly difficult questions.
and high school  Have students ask you questions.

* Create Jeopardy-type games. (Keep in mind that they may not have
seen the American TV show.)

* Divide the class into teams and have them ask each other questions.

Teamwork: * Divide the class into teams and assign each a problem to solve or
Middle and scenarios to discuss.
high school » Have each team present their work to the entire class.

» Have teams draw maps of their community and incorporate subject
content (label structures with their English names, map the progress
of deforestation, etc.) throughout the year.

* Use a debate format to analyze a community concern.

(continued on page 24)
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Activity:
Target age

Suggestions

Competitions:

All ages

(Note: Not all
cultures value
competition. In
those cultures that
do not, consider
using teams instead
of individuals.)

 Essay contests

* Art contests

» Music contests

 Theatrical contests

« Debris collection

 Flower, insect, fruit collections
 Debates

e Math contests

* Science fairs

Food fairs

Student interviews
(in the classroom
or extracurricular):
Middle and high
school

The mayor, police officer, government representative
Local health, legal, and other professionals
Upper-class, graduated, or model students

Parents, clergy, teachers, other family members

Suggested Activity

@ Take a few minutes and think about other activities
you can use to motivate a class in your subject area,

grade level, and host culture. What activities have
you used successfully in the past? What activities
have not been so useful?

@ Observe your community in action. How do parents
motivate children? How do community leaders
motivate people to attend meetings? To get things

done?

@® Review the section on motivation in the companion

material, under “Developing a Lesson or Community

Action Plan.”
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Motivation

RESISTANCE

No matter how hard you work, how much you consult with experts and plan; no matter how
nice you are or how good your intentions, there is always the possibility that some students will
not cooperate. An older student may view some activities as below him. A younger student may
not have the experience to role-play and might feel intimidated. Be careful to consider culture,
maturity, social, and gender issues when using activities to motivate.

Never force a student to participate. Design your activities so that students will want to join in.
Use your creativity and knowledge of the students, their cultural norms, and individual person-
alities to motivate the class.

See “Questions and Answers About CCBI” in the companion material for some thoughts on
how to incorporate CCBI into your class and for insights into how other Volunteers have been
successful.
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A

\ALE] INFORMATION

———

The specific information that students must learn is usually established before you arrive at
your post. There may be an official, government curriculum and a series of tests, which frees
you from having to figure out what has to be taught and lets you work on how to teach it.

OBJECTIVES

@ Identify common sources of information.
@ Locate new sources of information.

@ Describe how to use CCBI to deliver information in a way that reinforces learning.

DEFINING INFORMATION

It helps to know what you’re supposed to teach.

You may have stacks of tried-and-true lesson plans, a com-
prehensive syllabus from the ministry of education, and col-
leagues who have been teaching for years. On the other hand,
you may be lucky to have chalk for the single blackboard and
an outline of the curriculum. Whatever your situation, infor-
mation is what the students must learn and what you must
teach. But, perhaps, the way the information is presented is
as important as the information itself.

Suggested Activity

Locate and make a list of all of the resources (textbooks, lesson plans, magazines, posters,
videos, etc.) you can find that contain information on the subject you are teaching.

Make another list of resources that you would like to have.

¥
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Information

Now, be creative! Think about all of the nonconventional resources that you can take advantage
of in your community. Are there local musicians who will play songs written by your class? Is
there a festival where your class can perform a play? Is there a radio handy? Are there other
groups—farmers, market women, children in other grades—your class can interact with to
reinforce a topic?

PRESENTING INFORMATION

In addition to the approach to classroom instruction where the teacher stands in front of the
class and delivers information, effective teachers also are able to engage students and make
them part of the instruction. Engaging students improves retention and makes learning a lot
more fun for both them and the teacher.

CCBI makes it easy to bring an academic subject into the reality of daily life. You can use the

sights, smells, sounds, tastes, textures, daily activities, and history of your community to en-
gage your students.

Suggested Activity
Think of a way you can incorporate each of the following into a lesson:

® A national holiday

@ Local produce

@ The full moon

® The national flag

@ A community activity center
® A popular game

® Local insects

® Rain or snow

@ A popular song
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FORMAL AND INFORMAL

As teachers we tend to focus on the learning that goes on inside the classroom. As a Volunteer
working with CCBI you can extend the power of information to other aspects of the students’
lives.

Suggested Activity

A lot of learning happens outside of a classroom. We learn chores at home, we learn appropriate
behavior through social interactions, and we sometimes receive religious training. We often
learn by making mistakes.

@ As you carry out your daily activities, try to be aware of the subtle ways in which informal
learning takes place. Be especially aware of how young people interact with elders, community
leaders, and people in positions of authority.

® In many cultures, gender influences learning. What are some of the differences between
how, where, and when boys and girls are involved in informal learning and what they learn?
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T\
@ PRACTICE

Think of a professional athlete, ballet dancer, actor, writer, or musician. How did they become
great at what they do? Think of something you do very well. How did you get good at it?

OBJECTIVES

@ Describe the difference between work and practice.
@ Describe different ways students can practice what they have learned in the classroom.

@ Develop ways students can practice when outside of the classroom.

WORK OR PRACTICE

Although some people are born with incredible skills and talents, most of us have to work hard
to become very good at something. However, if we enjoy what we’re doing it’s not really work;
it’s practice. If we are told to practice something we dread, that’s work.

Suggested Activity
Which of the activities below do you think of as practice and which do you think of as work?

Practice Work

[] [ ]  Write the entire alphabet, from A to Z, 15 times.

[] Have the class arrange themselves in alphabetical order by first or
last names.

[]

Quietly read the first act of a play.

[]

Read the first act of a play by taking turns at playing characters.

]
]
]
]

[]

Work in small groups to create posters that show the effects of
cutting down too many trees.
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TEAMWORK

Think again about an athlete, a dancer, or a musician. How do they practice? Professionals
usually spend some time working on their own to sharpen their skills. When they prepare for a
competition or a performance, they practice as a team, a troupe, or an orchestra. You can provide
opportunities for your students to practice in teams while having fun.

Games * Divide the class into teams at the beginning of a unit or semester. Keep
score based on accomplishments.

 Give teams practice tests and award points for the most correct answers.

» Begin each morning by asking questions about what was covered the day
before.

Peer learning | ¢ Couple students with complementary skills and have them solve problems
or analyze situations.

* Enlist talented older students to partner with students who need extra help.

Drills  Use flashcards for building vocabulary, learning multiplication, and other
skills requiring memorization.

List some
other ideas
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HOMEWORK

Homework is probably the most dreaded type of practice. But it doesn’t have to be all that bad.
Remember, the goal of CCBI is community action, and the foundation of community is the
home. Students can become the emissaries of education when they practice and share what they
learn with their families.

Here are some ideas on how to make homework effective:

® Make it fun.

® Make it no longer than it needs to be.

@ Incorporate routine chores.

@ Involve other family members.

@ Incorporate extracurricular activities like sports, church,
and entertainment.

@ Assign tasks that build on a community action.

@ Encourage students to practice together at home.
® Encourage older students to help their younger siblings.

@ Provide rewards to students or teams who develop
innovative ways to practice outside of school.

Think about ways you would practice if you were the student instead of the teacher.

SUGGESTED ACTIVITIES

What are some specific ways that students can practice a subject you teach? Take 10 minutes to
think about it and write down your ideas. Try them out and discuss them the next time you
spend time with other teachers.
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@ APPLICATION

How do you know when you’ve learned something? In most schools, it is by passing a test.
When you take a test you apply what you have learned to answer the questions. How do you
know when you have learned something that cannot be applied to a written test?

OBJECTIVES

@ List different kinds of learning.
@ Describe different ways to apply learning.

@ Integrate different ways to apply learning into your class-
room.

® Describe some ways to apply what has been learned in the
classroom to activities in the community.

WHAT IS LEARNED?

Your primary goal may be to teach math or English, but if you’re using CCBI you are teaching
other things.

What are some of the other things you hope your students learn? You can get some ideas by
looking at the sample lesson plans in the companion material.

You know when students have learned a math or English lesson because you can test them.
What about the other things you are teaching? The noncognitive things? How can you tell when
a student has learned a new skill, behavior, or attitude?

Remember that good objectives describe three things:

Learning: the skill, knowledge, attitude, or behavior the students will learn.

*’0
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Application

Observable student behavior: The observable (and perhaps measurable) thing that the stu-
dents will do to show they have learned the skill, knowledge, attitude, or behavior.

Conditions: the circumstances under which the student will demonstrate the skill, knowledge,
attitude, or behavior.

What follows are some activities that allow students to demonstrate new skills, behaviors, and
attitudes.

* Debates

* Soap operas

» News broadcasts

* Plays written by the class

» Courtroom (lawyer, judge, litigants, and jury)
* Holiday themes

Games * Jeopardy
» Contests

Class discussions | * Use open-ended questions to stimulate discussion.

» Have groups give presentations and then allow the class to discuss.
* Invite a guest speaker who can lead a discussion.

» Watch a video and discuss.

Journals * Students make daily notes and reflect on them at the end of the term
or semester.

COMMUNITY ACTION

Using activities in the classroom is effective at reinforcing
learning, whether it is knowledge, a behavior, a skill, or an
attitude. But, CCBI does not stop with students in a classroom.
CCBI applies lessons learned in the classroom to community
issues.
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SUGGESTED ACTIVITIES

@ For your subject area, what are some techniques that allow students to demonstrate, outside
of the classroom, what they’ve learned? Remember, the goal of CCBI is community action.

You’ve been working with this workbook for a while now, perhaps several weeks.
@ Go back to Section 2, Information Gathering, and review the activities you completed.
@ How have your views and opinions changed? What more do you know about the activity

centers in your community? What additional resources have your found in your neighbor-
hood? What new things impress you about your community?

Reflective Questions

Think about a CCBI lesson you are teaching or are about to teach. How will the students trans-
late the content into action?

Imagine that you return to your community in five years with your best friend. What would you
like to be able to point to and say, “Look, my kids started that”?

36



fOOOD® 060 @

=

Companion Material

COMPANION MATERIAL

AMAT AND THE EXPERIENTIAL LEARNING CYCLE -
Pg.38

LEARNING STYLE PREFERENCES - Pg. 39
LEVELS OF LEARNING -Pg. 45

MONITORING AND EVALUATING LEARNING -
Pg.47

LESSON PLAN FORMAT -Pg. 51

MODEL LESSONS - Pg. 52

CREATING A MODEL UNIT-Pg. 114
MODEL UNIT ON POLLUTION -Pg. 115

A CCBI LESSON/UNIT CHECKLIST - Pg. 121

QUESTIONS AND ANSWERS ABOUT CCBI -
Pg.123

RESOURCES -Pg. 131

Peace Corps 37



Community Content-Based Instruction (CCBI) Volunteer Workbook

W, |4MAT AND THE
EXPERIENTIAL
MY\l LEARNING CYCLE

The 4MAT system, which reflects the four steps in the experiential learning cycle, is an effec-
tive approach to planning CCBI lessons and units.

The concept of experiential learning and the experiential learning cycle is widely accepted by
educators. It also is one of the cornerstones of CCBI and applies both to school learning and to
community learning.

Experience

Application Reflection

Conceptualization,
Generalization

The learner first has an experience, reflects on it, tries to conceptualize and generalize it, and
finally applies learning from that experience to another situation. For full learning to take place,
learners need to complete all four steps of the cycle. Teachers can facilitate learning by con-
sciously taking students through this cycle of experience.
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4AMAT and the Experiential Learning Cycle

In the 1970s, educator David Kolb popularized an awareness of learning styles, and created a
model that suggests four different categories of learning—concrete experimentation, reflective
observation, abstract conceptualization, and active experimentation. The experiential learning
cycle addresses the four learning style preferences.

@ Concrete experience

Learners prefer to learn through actual experiences with the content.

® Reflective observation

Learners prefer to reflect on and discuss content.

@ Abstract conceptualization

Learners prefer to understand conceptual frameworks.

@ Active experimentation

Learners prefer to actively experiment with ideas in order to understand them.

Each of us has a preferred learning style, which we have developed over time. Educational
systems, too, have preferred learning styles in the sense that they tend to reinforce certain
learning styles in the curriculum as it is developed and presented. At times these cultural
learning styles are so strictly adhered to that it is believed there is “only one way to learn,”
particularly in classroom settings.

LEARNING STYLE PREFERENCES

A model for taking learning styles preferences into account when designing lessons or units
was developed by Bernice McCarthy. Below is McCarthy’s description of the four learning
styles:

@ Imaginative learners are those most comfortable with the first step, concrete experience.
The special skills of these learners include observing, questioning, visualizing or imagining,
inferring or drawing conclusions, brainstorming, and interacting.

@ Analytical learners are most comfortable with the second step, reflective observation. Their
special skills include finding and making patterns, organizing, analyzing, identifying rela-
tionships, identifying parts, making order, prioritizing, classifying, and comparing.

From David Kolb Experiential Learning: Experience as the Source of Learning and Development © 1984. Published by Pearson
Education, Inc., Upper Saddle River, NJ. © 1984 by Pearson Education. Adapted by permission of the publisher.
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® Common-sense learners are most comfortable in the third step of the learning cycle. The
special skills of these learners include exploring and problem solving, experimenting, see-
ing, predicting, tinkering, recording, and making things work.

@ Dynamic learners are most comfortable in the fourth step of the learning cycle. Their spe-
cial skills include integrating, evaluating, verifying, explaining, summarizing, representing,
and focusing.

The 4MAT approach is a good fit with both the spirit and substance of CCBI. It can be used to
organize daily lessons, develop theme-based units, design activities and projects, or organize
trainings and seminars. It also can be applied to longer-term project planning and community
action.

AMAT for Classroom Learning

The diagram below demonstrates how \Volunteers can use 4MAT to plan lessons or to work
toward community action with community members.

Motivation

Students and

Application
Students apply

what they have
learned through
action in the

teachers use PACA
and other techniques
to identify and gather

Students practice
the academic skills
and content within
the community
issue context.

community. information about
community issues.
Practice Information

Students learn
academic content
as they study about
and discuss a
selected
community
issue.




4AMAT and the Experiential Learning Cycle

AMAT Lesson Planning and CCBI

This section describes examples of how the 4AMAT model can be applied in classrooms and in
community development situations.

Motivation

During the motivation step, the teacher helps students gather data about community issues or
information that is relevant to a specific community issue or he or she asks the students to talk
about an experience from their lives that relates to the community issue. Although all students
start here, this step appeals most to imaginative learners. The role of the teacher is to motivate
or engage students.

To gather community-relevant information, students might:

@ engage in PACA activities @ look at pictures

@ listen to a speaker @ make observations outside of the classroom
@ read an article @ discuss experiences

® perform a skit @ answer questions

@ take a field trip @ watch a dramatization, video

For example:

In the classroom a lesson or unit could begin with students listening to a
guest doctor or nurse define HIV/AIDS and the specific situation with
HIV/AIDS in their community.

In the community, community members participate in seasonal calendar
activities, working in small groups of women and men, farmers and
storekeepers, or any other groups that are relevant, to identify seasonal
issues for labor, food availability, weather and health, and so on.

Information

During the information step students learn more about the topic being addressed. Although all
students work through this step, it appeals most to analytic learners. The role of the teacher is to
inform, to move students from specific personal reality to theoretical notions, and to help them
understand more abstract concepts. With enough information, and both structured and less
structured learning activities, students can grasp and apply to their own lives abstract concepts
such as how HIV/AIDS is transmitted. This is the point at which students link their personal
experience with the academic content at hand.
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Activities might include:

® lectures, reading material @ note taking

@ information gathering @ vocabulary expansion

@ presentation of new concepts @ use of diagrams, tables, and charts
For example:

A\

A/
w\

In the classroom a biology teacher may use the example of the |
spread of HIV when teaching about cells. D Y / '/ e

In the community, community members might start to analyze
information concerning types of work, workloads, seasonal
work, gender roles and work, etc., and how these are reflected
in the community’s resources and concerns. A list of high
priority areas could be produced in small groups, discussed and
ranked in the large group to arrive at several top priority issues,
such as a lack of a doctor in the community or the deforestation
occurring from the harvesting of trees for fuel.

Practice

During the practice step, students work with the information they have learned. Although all
students participate in the activities, this step appeals most to common-sense learners. The
teacher’s role is to coach and to organize materials and activities so students can test their
understanding of what they have learned. They have been taught skills and concepts and now
they are asked to manipulate materials based on those skills and concepts.

The activities in this step might include:

® worksheets @ problem sets

@ pair work @ small group work

@ project planning @ writing

@ creating cartoons @ case studies

@ keeping records @ polling classmates or community members

@ formulating questions on a
text for others to answer
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For example:

In the classroom students might work in pairs or small groups to write a dialogue concerning
the topic of HIV/AIDS, incorporating what they learned from the doctor’s or nurse’s presenta-
tion, the teacher’s additional information, or their own experiences.

In the community, community members might develop a strategy to address the issue at hand.
Human and material resources available in the community also are identified, such as free
housing or clinic space to encourage a doctor to live in their town.

Application

During the application step students apply what they have learned in new situations. Although
all students finish the cycle together, this fourth step appeals most to dynamic learners. The
teacher’s role is to mediate and evaluate. Students are required to refine and apply, on a per-
sonal level, what they have learned and share it with the community.

Activities might include:

@ gathering materials for and implementing projects
@ taking small actions in the community

@ sharing written work

@ critiquing each other’s projects

@ being members of the audience

@ reporting back to the class about a project

For example:

In the classroom students could perform their
dialogues and discuss what kinds of conversations
they foresee having at home with family and friends
concerning HIV/AIDS. They might practice the
conversation through role playing. In the commu-
nity, community members begin to implement their
action plan by finding housing and clinic space,
perhaps using existing resources or by applying for
grants to construct new facilities. They might then
recruit a doctor and set him or her up in donated
housing or clinic space.
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How Does 4MAT Actually Work?

The 4MAT approach has been applied
successfully to many different types of
learning experiences, from individual : £=7r A/L"\f R

lessons and theme-based units to training , N AN
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seminars and student projects. To
develop a theme-based unit, a simple
theme might be divided into four
lessons. Each lesson then could be
designed to fit into one class period or
could cover two or more class periods. A
teacher or presenter needs to do what
makes sense in his or her particular
situation so that the most is made of the
subject matter. Students need to be given
an opportunity to become oriented to the
topic at hand, to absorb the information
presented, to practice using it, and then
to apply it an activity.

It may be possible to fit all four steps into one 50-minute
lesson, if, for example, a particular vocabulary item or
part of speech is being taught. However, it may be ef-
fective to put each of the four steps into two, three, or
even four lessons, depending on the subject matter, ob-
jectives, and activities used. A teacher or presenter may
find that he or she wants to spend two class periods on
motivation, one period on information, two class peri-
ods on practice, and three class periods on application.
Topics, available time, and other factors will influence
such decisions.

In some cases, there may be lesson plan formats that
are prescribed by the school. The important thing to
remember and follow is the flow and sequence of the
experiential learning cycle itself. As long as the cycle
is followed, and each step is included, the timing and format of lessons and activities can be
adjusted to match the school’s curriculum needs and the needs of the students. The sample
lessons later in these materials provide some concrete examples of how to apply the experien-
tial learning cycle and 4MAT to classroom teaching.
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Levels of Learning

LEVELS OF LEARNING

In 1956, Benjamin Bloom led a group of educational psychologists who developed a classifica-
tion of levels of intellectual behavior important in learning. Bloom identified six levels, from
the simple recall or recognition of facts, as the lowest level, to increasingly more complex and
abstract mental levels, to the highest level, which is classified as evaluation. Here are some
examples of verbs appropriate to each level.

1. Knowledge: arrange, describe, duplicate, label, list, memorize, name, order, recognize,
relate, recall, repeat, reproduce, state.

2. Comprehension: classify, describe, discuss, explain, express, identify, indicate, locate,
recognize, report, restate, review, select, translate.

3. Application: apply, choose, demonstrate, dramatize, employ, illustrate, interpret, operate,
practice, schedule, sketch, solve, use, write.

4. Analysis: analyze, appraise, calculate, categorize, compare, contrast, criticize, differentiate,
discriminate, distinguish, examine, experiment, question, test.

5. Synthesis: arrange, assemble, collect, compose, construct, create, design, develop, formulate,
manage, organize, plan, prepare, propose, set up, write.

6. Evaluation: appraise, argue, assess, attach, choose, compare, defend, estimate, judge, predict,
rate, core, select, support, value, evaluate.

Each level of learning builds on the previous
level. For example, before students can
describe, discuss, or explain they must be
able to label, list, or repeat. By building on
the achievements of lower levels, student
will eventually develop higher level skills,
like assessing the outcome of an election,
predicting the rate of growth of seedlings,
and evaluating the success of a project. The
illustration on the next page will help you
visualize the relationships between levels.
As you read the levels, consider how CCBI
helps students move up the levels with any
particular topic.

From Benjamin S. Bloom, Et Al, Taxonomy of Educational Objectives © 1984. Published by Allyn and Bacon, Boston, MA.
Copyright © 1984 by Pearson Education. Adapted by permission of the publisher.
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CCBI COMPANION MATERIAL: THE SIX LEVELS OF LEARNING

Level 6: Evaluation
= The ability to make a
judgment about the

value of something by
using a standard.

= Developing criteria

= Judging accuracy

= Making decisions

= |dentifying values

Level 5: Synthesis

= The ability to combine existing
elements in order to create something
original.

= Communicating ideas

= Planning projects

= Forming hypotheses

= Drawing conclusions

Level 4: Analysis

= The ability to break down information into its integral
parts and to identify the relationship of each part of the
total organization.

= Judging completeness

= Recognizing relevance and irrelevance

= |dentifying story elements

= Recognizing fallacies

Level 3: Application

= The ability to use a learned skill in a new situation
= Estimating

= Anticipating probabilities

= Making inferences

= Using math

Level 2: Comprehension

= The basic level of understanding. It involves the ability to know what
is being communicated in order to make use of the information.

= Making comparisons

= Ordering steps in a process

= |dentifying main ideas

= |dentifying relationships

Level 1 : Knowledge
= A starting point that includes both the acquisition of information
and the ability to recall information when needed

= Memorizing
= Classifying

= Giving definitions and examples
= QOutlining and summarizing
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MONITORING AND EVALUATING LEARNING

How did this go? What worked? What didn’t? What did the students learn? Was community
participation successful? Monitoring the learning process and evaluating its outcome, accom-
plishments, and impacts are essential steps in the experiential learning process. Important lessons
are learned from the information acquired and then applied to future classroom lessons and
community activities.

What are ““outcomes” and “impacts™?

Outcomes and accomplishments refer to
what happened and are often quantitative in
nature. For example, lesson outcomes might
involve the number of sentence structures
learned, the number of problem sets done,
the number of theories explained, test scores
attained, or pass rates.

Community project or action outcomes
might focus on the number of people who
attended a community health workshop on
hand-washing or an AIDS awareness theater
performance. It also could be the amount of
money raised to repair farm equipment or to
hire a second doctor for the clinic. An
outcome also is an accomplishment or the
result of a lesson or community action. For
example, after a lesson on AIDS, students
may go and talk to their families about how
AIDS is transmitted and what can be done to
avoid transmission. They also may be able to
describe this on a test. Both are outcomes.

While information concerning the outcome of a lesson or community project is important, it
also is incomplete because it does not describe the full impact of the lesson on students or
community members. Impacts typically are more qualitative in nature and tend to demonstrate
long-range effects of a lesson or community activity on people’s well being. An impact is more
comprehensive than an outcome, generally takes longer to achieve, and involves a real change
in attitudes and behavior. In the case of a deforestation lesson or community project concerning
deforestation, an impact would include the regular use of fuel-efficient stoves rather than open-
fire cooking.
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What kind of impact does CCBI consider important?

CCBI*s goal is to support education for sustainable development. Therefore, the impact of learning
IS as important a measure as the class test score. To gather information on impacts, learners
must be involved in the evaluation process. Different people have different perspectives, and
each perspective can add to the understanding of an impact. Making sure everyone’s perspective
is heard and addressed can be challenging but essential to the process. The more perspectives
involved in the monitoring and evaluating process, the more valuable the results will be.

How is the monitoring and evaluation work done?

There are many participatory techniques used to monitor and evaluate outcomes and impacts of
learning that takes place in classrooms or in the community. To determine the impact of a
lesson or community project on AIDS, ask “So what?” If the response is that students talked to
their families about AIDS, again ask, “So what?” If the response is that the students’ families
are now more aware of how AIDS spreads, then once again ask, “So what?”” Now the response
may be that with the knowledge of how AIDS is transmitted people can protect themselves. Or
the response may be simply that there is discussion about ways to protect against HIV/AIDS
transmission.

If people’s well-being is affected, it could be described as an impact. Of course, additional “So
what?” questions are possible, and it is up to the teacher and students to decide when it makes
sense to stop questioning. Generally, the logical stopping point is when the answers describe the
well-being of people. Experience suggests asking the “So what?” question two or three times.

o~
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PACA techniques, used to identify and gather information
about community issues, can be used again to determine
the impact of learning on students and the community. For
example, during a lesson students might conduct a daily
activities schedule. During discussion of this schedule they
conclude that girls spend a disproportionate amount of time
on household chores, such as fetching water, serving tea,
and collecting firewood. As part of the lesson, students may
discuss the unfairness of this inequity and brainstorm
strategies to change the division of labor, or at least broach
the subject at home. If several months later the students do
another daily activities schedule and they conclude that
chores are more equitably distributed between boys and
girls, then it is reasonable to say that one outcome of the
lesson was the redistribution of work. When the girls’
response to the “So what?” question is that they now have
more time to study because their families are asking them
to do fewer chores, an impact is identified.

Identifying an impact may be difficult because change happens slowly or in subtle ways. This
can be a frustrating part of the experience, but be patient and persevere. Even minute changes
are a positive sign and can lead to more significant changes farther down the road.

Does the monitoring and evaluation process work the same
way when implementing small actions or community
projects?

The evaluation process is the same whether students develop and implement a small action to
be taken in the community or community members undertake their own community project. It
is important to include a monitoring and evaluation component when planning a small action or
community project. Students or community members must:

1. decide what they hope to accomplish (i.e., their goals for the activity or project);

2. ask themselves, “How will we know if we’ve accomplished these goals? What will happen?”
(The responses to these questions are the indicators of achievement of the goals);

3. decide how, and from whom, they can collect information about the indicators. (Students
can observe, interview, measure, or use other PACA techniques to gather their information);
and,
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4. discuss the outcomes, impacts, and lessons learned for future activities after they carry out
their evaluation.

As an educator and development worker, your CCBI lessons will have objectives that relate to
both academic content and community content. It is important to evaluate each of these sets of
objectives using a process such as the one described above for student and community actions.
Some tools will be quantitative like multiple-choice exams or problems sets. Other tools will be
more qualitative in nature such as journals, interviews, results of PACA activities, or observation.

Remember that when working with students or community members to monitor and evaluate
lessons or project activities, the aim is to work together to determine the outcomes and impacts.
Together, Volunteers, students, and community members measure the achievement of goals and
gain insights that can be used in planning future classroom or community activities.
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LESSON PLAN
FORMAT

TITLE:

ACADEMIC SUBJECT:

COMMUNITY TOPIC:

LEVEL/FORM:

SUBJECT OBJECTIVES:

COMMUNITY CONTENT OBJECTIVES:

TIME:

ACTIVITIES:

I. Motivation
Il. Information
I1l. Practice
IV. Application

V. Community Action

EVALUATION

Lesson Plan Format

Peace Corps
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CCBI MODEL
LESSONS

These model lessons were prepared by Peace Corps Volunteers, counterparts, or staff in the
field. All lessons integrate 4AMAT components and combine at least two sectors.

Most of the lessons suggest content and sequencing information, but not necessarily informa-
tion about timing, or how long each lesson, step, or activity should take. The specifics of timing,
content, and sequencing are to be determined by educators based on the particular group of
students involved and the particular site or teaching situation.
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Model Lesson Topics

Lesson Title

Community Topic

Academic Subject
(with other sector or cultural issues)

1. Deforestation
What happens to animals
and food in the forest?

Environmental resources—
deforestation and loss of habitat

TEFL (with environment)

2. The cost of AIDS

Health and HIV

Mathematics and/or business
(with health)

3. Gender differences in
daily life

Girls’ education

Math (with social/cultural
community issues)

4. Fuels in the community

Use of environmental resources

Chemistry (with cultural
community issues)

5. Effective réesumé writing

(Un)Employment

Business or English (with
social/cultural community
issues)

6. Rivers, lakes, and clear
water

Use of environmental resources
and water supply

Geography (with
environment)

7. Preventive health

Health and hygiene

English or biology
(with health)

8. Hand-washing hygiene

Water/sanitation and hygiene

English (with health)

9. Taking chances with HIV

Health and HIV

Mathematics
(and health issues)

10. Myths about thunder and

lightning

Mythology regarding weather

TEFL (with science)

Peace Corps
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MODEL LESSON 1:
TEACHING ENGLISH AS A
FOREIGN LANGUAGE—DEFORESTATION

ACADEMIC SUBJECT [[LL
English as a Foreign Language

COMMUNITY TOPIC [/

Environmental resources—Deforestation (cutting down forests) and loss of habitat (no place
for animals to live or plants to grow)

LEVEL/FORM:

Middle-school students, first-year secondary students, advanced-beginner or low-intermediate
English ability

LANGUAGE OBJECTIVES

1. To use known vocabulary in a new context

2. To identify vocabulary while reading and listening to a text

3. To introduce if-when clauses

4. To speak about deforestation using both vocabulary and if-when clauses

"0
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COMMUNITY CONTENT (DEFORESTATION) OBJECTIVES

1. To identify the importance of trees and forests as homes to animals, sources of food, and
fuel for humans

2. To raise awareness about the consequences of deforestation

3. To list possible solutions to deforestation and promote community action

ACTIVITIES

Motivation

1. Teacher tells students that they are going to talk about forests. Teacher asks students who in
their family collects firewood. How far does that person have to walk to get the wood? How
much time does it take? This is done as a general question-and-answer format session.

m Teacher reminds students that forests are essential to plant, animal, and human life. To
understand this importance, students need to see how the forests have changed over many
years. To do this, students interview their families and local community members to
understand how the forest was used in the past.

2. Students are divided into small groups and given tasks in the community:

m Group 1: Students interview their mothers and grandmothers to find out how far they
had to walk in the past to get firewood and how long it took. How far do they
walk today to get firewood and how long does it take? Why do they believe
this change has taken place?

m Group 2: Students interview their fathers and grandfathers to find out how far they
had to walk in the past to get firewood and how long it took. How far do they
walk today and how long does it take. Why do they believe this change has
taken place?

m Group 3: Students interview oldest community members to find out: what kinds of
food used to be available that are not now available? What forest products
used to be available but are not now? What animals used to live in the forest
who don’t now? What crops cannot be grown now? What do they think are
the reasons for these changes?

m Groups report their findings to the class.
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3. Teacher writes the word “tree” on the blackboard and asks for a volunteer from the class to

come to the blackboard and draw a picture of a tree. Ask that the drawing include branches,
leaves, and a root system.

. Teacher asks students if there are any special times of the year, or traditional times, when

trees are planted in their community or by their families. Ask students to explain why the
trees are planted and why the time of year is important. Ask the students how trees help their
communities or families.

m Ask for three student volunteers to write answers in each of three columns titled: Why
Plant Trees? What Time of Year? How Do Trees Help Community/Family? These columns
can be on the blackboard or flip chart.

m Each student recorder then leads a short class discussion based on the answers in his or
her column; traditional tree-planting ceremonies or other reasons for planting trees,
importance of the time of year, and how trees help their community or family. To facilitate
the discussion, ask student recorders to use reporter questions, such as who, why, what,
where, when, and how.

. Teacher writes the word “forest” on the blackboard. Depending on the size of the class, have

students come up to the blackboard at the same time and write a word somewhere on the
blackboard that describes a forest or something in the forest. If the class is too large, have
students verbally brainstorm words. As the words are called out, write them on the black-
board as quickly as possible. This is to help present an image of a forest as a big, complex
entity with many different kinds of things living in many different places in the forest.
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6. Create a vocabulary list of animals and food that live and grow in the forest by asking:

CCBI Model Lessons

m \Who lives in the forest?

m What grows in the forest?

As students answer these questions, circle or underline the students’ words that are on the
blackboard. If colored chalk is available, use one color for answers to “Who lives in the
forest?” and one color for answers to “What grows in the forest?” If colored chalk is not
available, circle who lives in the forest and underline what grows in the forest. If students
give new answers to the questions, write those on the blackboard in appropriately colored
chalk, circled, or underlined.

Information

From the students’ list of what a forest is and what lives in it, choose four animals and four
kinds of food and add them to the blanks in the text below. Possible answers include squirrels,
deer, bears, birds, nuts, mushrooms, raspberries, and blueberries.

1. Introduce the concept of deforestation by reading and having students listen to a short text:

Cutting Down Trees in Kyrgyzstan

Many trees grow in the forest. , : , and

(fill in animals) live in the forest. , , ,and

(Fill in foods) grow there. People often cut down trees to build houses, to keep
their houses warm, to bake bread, and to make paper and other things.

Cutting down trees and leaving the forest empty is called deforestation. Food
cannot grow there, and the animals will have no homes. Trees also provide shelter
for many useful plants.

Read the text again and ask the students to write down the new vocabulary when they hear
it. Ask a few students to repeat one or two of the vocabulary words they heard.

Y QA
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2. Introduce and practice the grammar rule of if-when clauses.
Key words: If, when, after, before
Rule: Key word + present indefinite tense + future indefinite tense

Check to make sure students understand:
m The first half of the sentence: action is in present indefinite tense

m Second half of the sentence: consequence is in future indefinite tense

Examples:
m If birds live in the forest, they will build nests in trees.

m When Gulnara meets us, we will walk in the forest.
Note: When using these types of examples in your own teaching, it’s important to include

words, phrases, and sentences that are based on the content objectives of the lesson. For this
example, words from the deforestation activities are used.

Practice:
Have students fill in the blanks by writing at their desks or writing on the blackboard.

If Misha (chop down) trees, he (have) firewood.
When she (hike) in the forest, she always (see) deer.
If we cut down all the trees, . (Finish the sentence.)

With the last practice sentence, make two lists: a list of good reasons to cut down trees (i.e.,
“When we cut down trees, our houses will be warm™) and a list of the negative conse-
guences of cutting down trees (i.e., “When we cut down trees, deer will have no home”).

3. Arrange for the class to take a field trip to a farm or an area where deforestation has occurred.
Ask the students to make notes of what they see that may harm plants, animals, and humans
in the future. Ask students what they studied in class that can be applied to this situation.
They should be able to respond with the vocabulary words studied, use the grammar studied,
give a definition of deforestation and its effects, and refer to information they learned when
interviewing their families and community members.
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Practice

1. Tell the students they are going to play a game. They are
going to make a forest and see what happens when it is
cut down. Pass out small pieces of blank paper and markers
(or ask students to bring in something to draw with). Ask
students:

m Who cuts down trees?

m What does this person use to cut down trees?

Instruct half of the class to draw trees and the other half of the class to draw the animals and
food from the text. Assign the role of woodcutter to one student who will draw an ax.
While the students are drawing their trees, animals, and food, the teacher writes on the
blackboard sample if-when clauses about the consequences of cutting down trees:

Tree 1: If the woodcutter cuts me down, mushrooms will not grow.
Mushroom: If the woodcutter cuts the tree down, I will not grow.
Tree 2: If the woodcutter cuts me down, the bear will have no food to eat.

Bear: If | have no food to eat, | will die.

2. Have all the students stand up. The students with the pictures of trees are to choose a student
with a picture of an animal or food (this should not take more than two or three minutes).
Each set of students sits down together.

3. Ask all students to stand up and make a forest by holding up their pictures. Review vocabu-
lary by asking: Who lives in the forest? What grows in the forest?
To be sure students understand, ask one or two students: What are you? Where do you live?
If the woodcutter cuts down a tree, what will happen? Students are to respond using if-when
clauses.

4. Begin the game. Have each set of students say what they are and, using the sentence guides
on the blackboard, say what will happen if a tree is cut down. Then have the woodcutter cut
down each tree. As trees are cut down, and after students respond to the questions, have
each set go back to their desks. Cut down all the trees until the woodcutter is the only person
in the front of the classroom.
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Application

1. Lead a class discussion using the following questions:
m What happened to the forest?

m What happened to the animals?

m What happened to the food?

m When people cut down trees in the forest, will it be a problem?
m Why?

m Who is it a problem for?

m What can we do?

2. Have the students create before- and after-pictures of
deforestation. These can be drawings, pictures from
magazines cut out and pasted on flip chart paper, or
whatever else the students might come up with. The
before-picture should include animals and food from
the vocabulary list, but it is not limited to these words.
It also may include animals and food from the inter-
views with families and community members. For
students who do not like to draw, have them write five
sentences using if-when clauses describing negative
consequences of cutting down forests. Hang the pic-
tures and sentences in the school corridor to share
what was learned with other students and teachers.

A
COMMUNITY ACTION n%
Possible activities:

@ Set up atree-planting day in a park in your community. Encourage students to invite friends
and relatives. Invite other teachers in your school, families, and community members.

@ Present a demonstration for the community on alternative types of fuel or more efficient
ways to burn (less) wood.

® Create posters (with or without words) that demonstrate the effects of deforestation and
ways to prevent deforestation and put them up in local stores or meeting places.

@ Help establish a community-wide committee to research local deforestation and what
preventive measures can be taken.
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MODEL LESSON 2:
MATHEMATICS OR BUSINESS—
THE COST OF AIDS

ACADEMIC suBJecT [LL]

Mathematics or business: Depending on subject area, teachers may want to alter the focus of
different sections of the lesson

COMMUNITY TOPIC [/
Health and HIV

©
MATHEMATICS OBJECTIVES Pg

1. To understand percentages
2. To learn how to draw pie charts

3. To analyze data

(C)
COMMUNITY CONTENT (THE COST OF AIDS) OBJECTIVES

1. To discuss possible sources of HIV information
2. To analyze the financial cost of becoming infected with AIDS

3. To analyze how the cost of AIDS impacts the family budget and family life

MATERIALS

None

TIME

Several class periods
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ACTIVITIES

Motivation

1. Begin the class by explaining to the students that you are going to conduct a small survey.
You will ask them a question and you want them to think carefully about the choices and
write down their answer. You will collect their answers, without their names, and tally the

results.

Question: Where would you go to receive information on health issues, in particular sexual
health and HIVV?

a.

b.

Parents and relatives
Teachers

Friends

. Health professionals

Media sources (newspapers, radio, books)

2. Collect the responses and have a student help to tally the results in a chart like the follow-

ing:
Response Tally Frequency
a. Parents and relatives IH{ 5
b. Teachers il 7
c. Friends THL L 10
d. Health professionals ]‘HL T 10
e. Media ISl 8
Total 40

3. After the students understand how to tally the results in a chart, instruct them to do the same
survey with members of the community, their families, or school staff.

4. Back in the classroom, have a student volunteer draw a survey tally chart on flip chart
paper. Ask each student to mark the results of their survey in the appropriate place on the
chart. Have the whole class participate in tallying the results.
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5. Lead a discussion on the results of the student responses and the community responses.
Consider:

m What are some of the pros and cons of going to these different sources for information?
m What are some of the most common questions that people have about HIV?

m What can you do as an individual to be a good source of information?

6. Tell the students that they are now going to learn how to represent this information on a pie
chart. A pie chart is an effective visual for representing data. This particular pie chart may
provide some valuable information as to which community members and groups are valuable
resources and which should have additional information/training on HIV.

Information

To construct a pie chart, students must understand percentages and be able to manipulate them.
Provide enough drill and practice exercises in the following areas before constructing the pie
chart.

1. What is a percentage?

Introduce percentages (out of 100) and explain the relationship between a percent, a fraction,
and a decimal. Have students complete the following table:

Percentage Fraction Decimal

25%
75%
12.5%
150%

m Finding a percent:

To convert a percent into a fraction, students must divide the percent value by 100.
Example: 25% = 25/100 = 1/4

To convert a fraction into a percent, students must multiply the fraction by 100.
Example: 3/4 x 100 = 75%
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Have students practice by converting the following fractions into percents:

1/2
3/8
2/3
6/20
4/10
12/50
8/40

Lead students through the procedure of finding the percent of a number by answering
the following questions:

— If 40% of the 320 students at school ride bicycles. How many students ride
bicycles?
Example: 40% of 320 = 40/100 x 320 or .4 x 320 = 128

— The girls netball team won 60% of its games. If the girls played 20 games, how
many did they win?

— Johnanswered 70% of the questions correctly on a test. If there were 200 questions,
how many did he answer correctly?

Evaluate whether the students need more practice manipulating percents before
moving on to constructing the pie chart.

m Constructing a pie chart: Work with students to complete the following chart.

Sources of Health Information
Choice | Number of responses | Fraction Percent Degrees
a 5) 5/40 5/40 x100=12.5% | 12.5% x 360= 45
b. 7
C. 10
d. 10
e. 8
Total 40 40/40=1 100% 360

Construct a pie chart with this data. If possible, use colored pencils. Display pie chart(s)
around the room where all students can see them clearly.
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Practice

The following example will enable students to use their knowledge of percents and construct a
pie chart. Consider having your students work through this example in groups, as some of the
questions are open-ended and will lead to interesting discussions.

1. Mrs. Phiri is a computer saleswoman who earns an average 75 kwacha (adapt to local
currency) per day. Mrs. Phiri was diagnosed with HIV six years ago, and during this last
year she has developed AIDS. She is the primary income earner in the family since Mr.
Phiri died of AIDS three years ago. The following chart shows how many days of work she
missed in the last year.

Month Days of Work Missed
January 3
February 5
March 5
April 7
May 7
June 5
July 5
August 10
September 10
October 10
November 15
December 20

m Prior to developing AIDS, Mrs. Phiri was able to work an average of 20 days every
month:

m What would her income for the past year have been if she had been able to work 20 days
per month?

m What was her actual income last year? How much did she lose?

m What percent of her previous income was lost last year?
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The following table shows each item in Mrs. Phiri’s family budget as a percentage of her

total income:
Category Percentage
Food 20
Rent/utilities 30
School fees 15
Health 10
Misc. 15
Savings 10

$o%

4. Calculate the amount of money that the family was able to spend in each category in a
normal year.

3. Display the family budget in a pie chart.

5. Calculate the amount of money that the family was able to spend in each category last year.

6. Using Mrs. Phiri’s income this year, reallocate the percentage of income that should be
spent on each of the budget items.

Category Percentage
Food
Rent/utilities
School fees
Health

Misc.
Savings

Write a paragraph explaining how you determined the new allocations. Which categories changed
the most? Why?
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APPLICATION Q

Ask some of the groups to share with the class how they arrived at the new percentages. Ask
them to include the following points:

® How are fixed expenses like rent and school fees affected?

@ What happened to the family’ ability to pay the rent? What does this mean to the family
members?

@ Can all of the children still go to school? How do you determine which children will be able
to stay in school?

@ Have the health costs risen? Why? What is the money being spent on?

® What will happen to the family’s savings?

COMMUNITY ACTION

Possible activities:

@ Students make posters (with few or no words) showing the consequences of HIV/AIDS and
ways to prevent transmission of HIV/AIDS. Posters are placed in the school, local health
clinic, and other public places.

@ Students try to gather statistics about the projected economic costs of HIV for their country
and local community. They can use these statistics to construct graphs and charts.

@ Students try to gather information and/or statistics about behavioral changes in their
community since the beginning of AIDS awareness campaigns.

@ Students can investigate sources of HIV information, support, et
share this information at school.

Qe community and

@ Students can explore ways that they can be resources
for their peers and communities.

@ |Interested students can organize a Healthy Living Club
and ask other students, school staff, and community
members to join. They might plan a public community
meeting to determine strategies, behavioral changes,
and education needed for preventing the transmission
of HIV/AIDS.
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